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Introduction. Important religious education is given to children with autism. Objective. 
This research aims to analyze teachers’ experience in implementing Islamic religious 
learning strategies (IRLS) for children with autism. Methods. This research is qualitative 
research with a phenomenological approach. The participants were six Islamic religion 
teachers from two exceptional schools in Yogyakarta who were selected using a purposive 
sampling technique. In-depth interviews and observation methods were used in data 
collection techniques. The coding analysis method, with the stages of data organization, 
reading data, coding data, determining and connecting themes with descriptions, and 
interpreting data, was used for data analysis. Results. The research results found that 
IRLS for children with autism has three stages, namely planning, implementation, and 
evaluation. Planning is done to determine the preparation that must be done before the 
learning process. Learning implementation includes reading and writing as well as 
interpreting the material. The evaluation is carried out to determine the level of success of 
the learning process that has been carried out. The IRLS carried out by teachers include 
two-way communication, adequate experience, and innovation skills. Conclusion. The 
strategies are expected to be further enhanced to reduce constraints in learning. 
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Introduction
Education has an important role in human life. Education is the right 
of every human being according to the Constitution of the Republic of 
Indonesia, which states that the state guarantees education for all Indonesian 
people. This means that every citizen has the right to receive proper education 
(Wahyuningsih, 2016). The basic concept of national education is to develop 
children’s abilities systematically in the form of learning in both formal and 
informal schools. Practice indicates that many children have not received proper 
education. This is due to an individual’s ability or lack of access to education. 
Limitations in individual abilities can be caused by the children’s below-average 
intelligence or physical limitations so that they cannot participate in learning 
properly (Al-Elaimat et al., 2020; Dučić, 2017). The existence of a child’s 
limited abilities will affect the child’s ability to absorb the material cognitively, 
emotionally, and socially. This is the biggest obstacle for students, in addition 
to other obstacles, such as negative perceptions by the community regarding 
the condition of children with special needs. The society often underestimates 
children who experience this obstacle and often treats them differently both 
in daily interactions or providing opportunities in any aspect (Chen & Peng, 
2020). The existence of this situation causes problems in the world of education. 
On the one hand, education must be given to all people; on the other hand, some 
limitations become obstacles in the implementation of education.
The Law of the Republic of Indonesia Number 20 of 2003 clearly states 
that all citizens are entitled to the highest education possible. Citizens who 
have physical, emotional, mental, intellectual, and social limitations are also 
entitled to special education (Ministry of Education and Culture, 2014). Special 
education for children with developmental delays is explained as a form of 
education provided either in special schools or inclusive schools. This research 
will explain the implementation of education in special schools. Special schools 
also direct education for children who experience delays in obtaining the highest 
level of education (Robeyns, 2016). The obstacles often faced by teachers in 
special schools are related to internal and external factors. Internally, the ability 
of children with delays is a major issue. They are cognitively unable to accept 
subject matter quickly. Lack of emotional, mental, and social skills is another 
factor in learning constraints.
Apart from internal factors, several external factors arise in the 
implementation of education for children with delays. There are only few 
universities which offer degrees in special education. Furthermore, schools for 
children with special needs are also scarce. Meanwhile, many children need 
special schools, which causes an imbalance. Based on the data, there are sixty-
seven special schools throughout the Yogyakarta region, nine of which are state 
schools and the rest are private schools, with a total student population of three 
thousand six hundred and eleven (Ministry of Education and Culture, 2017). 
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The number of school principals and special school teachers is nine hundred 
and sixty-three people. There are ninety-seven religious education teachers 
in special schools, or about ten percent of the total number of teachers. This 
condition illustrates that especially in religious lessons with a limited number 
of teachers and a small number of teaching hours, namely four hours a week, 
schools face a serious problem in providing maximum religious subject matter. 
One way to overcome this problem is the fact that some schools provide 
extracurricular assistance to children for strengthening religious materials. This 
means that apart from formal schooling, children get religious material in class, 
but the teacher also provides additional material outside the classroom.
Another obstacle faced in inclusive schools is the assumption that 
children with developmental delays and children with typical development are 
mixed in the learning process (Gumiandari & Nafi’a, 2020; McKee & Gomez, 
2020). Inclusive schools must provide assistance and special facilities to support 
the smooth process of education for children with developmental delays. The 
categories of children with developmental delays have their respective types. 
There are three categories of children with developmental delays, namely based 
on learning and ability disorders, behavioral disorders, and physical and multiple 
disorders. The first type includes children with special learning disabilities, slow 
learners, and children with special talents. The second type usually consists 
of children with autism, children with attention deficit hyperactivity disorder 
or attention deficit hyperactivity disorder (ADHD), indigo, anxiety. The third 
category is based on physical and multiple disorders, and includes children with 
visual impairment, hearing impairment, physical impairment, and multiple 
hearing impairment (Dunn et al., 2020).
Children with autism are children who have obstacles in interaction with 
others. Children with autism are not without the ability to communicate, it is 
just that they have limitations in the communication process (Carruthers et 
al., 2020). In general, children with autism tend to limit themselves and are 
more interested in their world, thereby ignoring social contact with the wider 
community. Therefore, parents have obligations and important roles in assisting 
their development at home (Rankin et al., 2019; Singh, 2015). In general, special 
schools organize education by mixing children who have a disorder in one class. 
This also applies to schools in general, the difference lies in special teachers in 
inclusive schools, their learning strategies, and the curriculum. The curriculum 
needs to be specifically designed (Zitter et al., 2016). Apart from the curriculum, 
the professionalism of a teacher is also needed in the learning process (Isbah, 
2020; Moore & Clarke, 2016). Teachers become the main source of knowledge 
for children with autism. The teacher must have a high level of creativity and be 
open and patient in carrying out the learning process.
Students with special needs certainly cannot receive learning perfectly. 
Thus, teachers have to be smart in making learning strategies that are easy to 
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accept and fit the child’s condition. Also, communication competence has an 
important role in the success of learning (Cook, 2016). Due to their limited 
abilities, these children also require repeated lessons. This is where teachers are 
required to remain patient in teaching until the child can absorb and understand 
the material being taught (Latipah et al., 2020). Apart from the general material, 
religious material as a process of character education is also very important for 
children with autism. Thus, religious education becomes mandatory material 
that must be given (Christian, 2018). Religious education is the main basis for 
developing abilities and strengthening the character of children. Of course, 
religious education is given following the beliefs of children or autistic students. 
Learning material also influences the teacher’s methods and strategies used 
(Asrial et al., 2019). Islamic religious education is education that is carried out 
following Islamic teachings through guidance and care for students. This is 
done so that the child can understand, live, and practice the teachings of Islam 
that he/she has believed in as a whole, and make religious teachings a way of 
life. (Panjwani & Revell, 2018). Furthermore, religious education, in particular, 
is a process of conveying knowledge and developing the basic potentials of 
children which are still hidden and which include faith or belief, knowledge, 
morality or morality and experience (Kistoro, 2014). In addition, religious 
values must be provided to all, both children with typical development and the 
ones with special needs (Latipah et al., 2019) to strengthen religious education 
in the family and community environment (Masduki et al., 2019).
Religious education is also intended to increase the spiritual potential 
and emotional intelligence, and to shape students to become human beings 
who believe in and fear God Almighty, and have a good character (Hadi, 2019; 
Kistoro, 2014). A noble character includes ethics, character, and morals as 
an embodiment of religious education. Increasing spiritual potential includes 
the practice, understanding, and inculcation of religious values, as well as the 
practice of these values in individual or collective community life (Kelleher 
et al., 2019). Increasing the potential and understanding of deep religious 
teachings that can affect the attitudes and behavior of individuals in everyday 
life is no exception for children with autism (Crawford Sullivan & Aramini, 
2019). Following these problems, in this research, the objectives to be achieved 
are to find out the implementation of methods and strategies in the learning 
process of religious education given to children with autism.
In inclusive schools, teachers, as one of the factors that influence the 
success of the learning process, are required to have a minimum standard of 
service competency. Competence that is considered adequate is a combination 
of pedagogic skills, professional skills, personality skills, and social skills 
(Brundiers & Wiek, 2017). Nevertheless, in reality, the competencies of teachers 
in inclusive schools still tend to be below standard. This means that there is no 
difference between the proportion of students and the number of teachers (Basit 
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& Puspitarini, 2019). This condition affects the learning conducted. The teacher 
must make an appropriate strategy based on the desired learning outcomes and 
the student’s ability to learn. The existence of this problem requires teachers 
to be more creative and innovative in the strategies implemented. Moreover, 
the ability of children with autism, in general, is very different from the 
ability of typically developing children. Teachers’ experience in the learning 
implementation strategy will be revealed in this research. Realizing the 
importance and role of learning strategies in improving the quality of education, 
this study will specifically examine the learning strategies implemented by 
teachers in special schools and the obstacles they face based on the experiences 
of teachers in the learning process carried out.
Methods
General background
This type of research is qualitative research with a transcendental 
phenomenological approach (Moustakas, 1994). This research was conducted to 
explore more information about the experience of teachers in implementing learning 
for children with autism. Specifically, this research aims to gain a deep understanding 
of the strategies and ways of teaching used by teachers in inclusive schools and the 
types of competencies teachers must have. The research lasted for three months, 
from October to December 2019. This research is expected to be the basis for further 
research development.
Participants 
The main data source or participants are teachers in inclusive schools in 
Yogyakarta. The participants in this research were six teachers from two special 
schools in Yogyakarta, namely the initials SLB KY and SKA BA. The purpose of a 
disguised identity is to protect and maintain the privacy of the subject. The selection 
of six participants was based on research design according to Creswell and Creswell 
(2017) that exploratory phenomena can be carried out on heterogeneous participants 
between three to fifteen people. The procedure for collecting data involved the stages 
of requesting approval from the school agency and then contacting the teachers 
planned to be involved in this research. Data retrieval was done by a purposive 
sampling technique, where researchers have certain criteria of participants (Creswell 
& Creswell, 2017). Criteria for participants were teachers in special schools for children 
with developmental delays, with an integrated method, considered to be exceptional 
reference schools in Yogyakarta. The characteristics of the participants involved in this 
research can be shown in Table 1 below.
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Table 1





High School Age Lesson Graduates Total
Male Female Male Female
SLB KY - 2 1 - 30-35 Religion Bachelor 3
SLB BA - 2 - 1 35-45 Religion Bachelor 3
Instruments and procedures 
The research data collection was carried out by in-depth interviews and 
observation techniques. The duration of the interview was around 60 minutes. The 
interviews were conducted at school with consideration of getting good quality 
interviews. The interview questions were open and general, arranged in the form of an 
interview protocol (Creswell & Creswell, 2017). The atmosphere was as comfortable 
as possible so that the participants could answer every question freely (Moustakas, 
1994).  Also, several observations of the learning process were also made and the 
results of the learning strategies were observed in the form of guidelines or observation 
rubrics. Furthermore, the research procedure began with the initial observation stage 
as one of the data collection techniques to determine the learning system that was 
carried out. Initial observations were made by researchers to determine the condition 
of the subjects taught in special schools. Observations were made three times in 
different periods, namely at the beginning of learning, during the implementation of 
learning, and at the end of learning, according to the protocol in observation, using 
the observation checklist about the learning process from beginning to end. The next 
stage were in-depth interviews with the participants to get more information related to 
the learning strategies used, starting from the initial process/preparation of learning, 
implementation of learning, and evaluation of learning that was carried out.
The interviews were conducted as part of data collection in this study. The 
researchers conducted the interviews by not directing the subjects to answer what they 
wanted. The subjects answered freely and in accordance with what was experienced. 
The questions in the interview covered  the following major themes, namely the 
teacher’s level of education, first-time teaching experience, subjects being taught, 
teaching strategies, and obstacles and support in learning. Examples of questions 
asked in the interview included the teacher’s profile, when they started teaching at 
special schools, what competencies were required, what strategies they applied, what 
constraints and support were obtained when implementing learning. Data collection 
procedure began by asking the research subject, in this case the teacher, for consent 
to participate in the interview. The target number of participants was originally eight 
teachers. However, two teachers did not wish to be interviewed for personal reasons. 
Teachers who were willing to be interviewed in the form of audio recordings signed 
their consent in the written form provided by the author. The process of collecting 
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interview data was given a special code according to the initials of the research subject. 
This was agreed by the researchers as part of writing ethics by not including the real 
names of the participants.
The procedure of implementing data collection was carried out after obtaining 
the data collection permit from the school principal. Based on the results of in-depth 
interviews that were conducted, six participants, out of the planned eight, were 
included. The other four participants could not provide data because they could not be 
interviewed and it coincided with assignments at school. Recording devices recorded 
all interviews for forty-five to sixty minutes. To get quality results, the researchers 
conducted the interview at school so that the participants were comfortable answering 
and providing information. After the data was obtained, it was translated or transcribed 
verbatim or by verbatim techniques. The interview data transcript was then coded.
Data analysis
Data analysis used coding techniques in which the research data are arranged 
into five to seven themes (Creswell & Creswell, 2017). The analysis model used data 
analysis developed by Creswell with the stages of data organization, reading all data, 
coding data, determining themes and descriptions, linking themes and descriptions, 
and interpreting the meaning obtained. The first stage was obtaining raw data through 
interviews and observations with the participants. After raw data was obtained, the 
next step was to organize the data from the participants. The next stage was to read all 
the data obtained by interviews and observations with the participants carefully. After 
the data was read as a whole, it was then coded for each part. This data coding was done 
to classify similar responses from each participant. The next stage was to determine 
and link the appropriate theme and description from each interview and observation 
result given by the participants. After these stages were carried out, the next stage 
was to interpret each theme and description that was linked. Systematically, the data 
analysis model in this research is shown in Figure 1 below.
Explanation of meaning or essence description is an important point in 
qualitative research that uses a phenomenological approach (Moustakas, 1994). 
The essence of the description is something that is being experienced and how the 
individual, in this case the teacher, deals with this experience. Data reduction based on 
participant experience becomes an important part of data analysis. To get quality data, 
several stages are carried out, namely classifying important statements in the main 
theme, and describing the meaning of the experience of the phenomenon as a whole. 
The data analysis procedure in this research began by converting the recorded sound 
from the interview into a transcript so that various pieces of information could be 
easily examined. The researchers carefully read the interview transcript several times.
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Figure 1
Model of Research Data Analysis
Along with this process, the researchers also chose important information from 
the transcript to be an important statement. Important statements identified by the 
researchers were further grouped into central themes. This important statement and 
the central theme were then used to make a texture description, which is a description 
of what the participants experienced. In order to make structural descriptions, namely 
descriptions of how the participants experienced the phenomenon, the researchers 
also used important statements and central themes. The final step in the data analysis 
procedure was writing the essence of all phenomena experienced by the participants. 
The essence description is a combination of texture and structural description that 
reveals the essence of the phenomenon experienced by the participants.
Results and discussion
Based on the results of research and discussion, important themes related 
to religious learning strategies for children with autism can be compiled. There 
are four main themes in this study, namely the competence of religious education 
for children with autism, the competence of learning outcomes for children with 
autism, the strategies and implementation of learning carried out, the factors 
that support and hinder the implementation of learning strategies.
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Knowledge competence for children with autism
Education for children with autism is certainly a little different from the 
education provided to children with typical development. In theory, children 
with autism have several problems in the learning process. Cognitive abilities, 
language and communication skills, and psychomotor abilities are the main 
obstacles. Autism itself is a term used for a condition that is generally considered 
a developmental disorder for certain children (Robeyns, 2016). Autism is a 
complex neurological disorder characterized by limited communication skills, 
social anxiety, and typical behavior (Sigmon et al., 2016). Almost all children 
with autism have similar characteristics, such as being alone, doing a complicated 
and repetitive routine called stimming. The most common examples are 
rocking, moving independently, repeating words, piling up objects, and even 
banging one’s head (Jones et al., 2019). The existence of common characteristics 
and traits such as those experienced by children with autism certainly makes 
the teacher identify the methods and strategies that will be used in the learning 
process. Therefore, it can be understood that the ability of teachers to teach 
children with autism must be balanced with skills in communication and good 
creativity.
The education system in the Republic of Indonesia has the aim to increase 
the potential and talents of all citizens through structured and sustainable 
education (Republic of Indonesia, 2003). To achieve this, it is necessary to have 
teachers who have adequate competence. There are four competencies that a 
teacher must have in carrying out the learning process, namely pedagogical 
competence, personality competence, professional competence, and social 
competence (Republic of Indonesia, 2005). Pedagogic competence is the 
teacher’s ability to carry out the learning process based on existing theories. 
Personality competence is the teacher’s ability to be a role model for students 
by reflecting a good personality, dignified, and noble so that it becomes a role 
model for students.
The purpose of providing contemporary religious education according 
to Zidny and others (Zidny et al., 2020), is not only to change the socio-cultural 
and knowledge base of students but also to be able to resolve the moral and 
ethical problems of modern science. The process in religious education is the 
cultivation of faith and piety in each individual, and shaping human morals 
so that the individual has a noble personality and character according to the 
teachings of Islam. Inclusion teachers who teach children with developmental 
delays are one of the important elements of success in character education (Ergin 
& Bakkaloğlu, 2019; Putranta & Jumadi, 2019). Therefore, inclusive teachers 
must be equipped with comprehensive abilities such as pedagogical, personal, 
professional, and social competencies. This competency also affects the use of 
methods and strategies in implementing the learning process. The competency 
that children with autism are expected to have, in general, is to have a minimum 
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standard in learning which is reading and writing. There is hope that children 
are also able to understand and implement basic learning outcomes in religious 
education such as reading the Al-Qur’an and performing prayers.
Competence of children with autism and learning outcomes
Learning is generally defined as a process of learning and teaching 
in which there are interactions of two parties in the exchange of knowledge. 
Teachers are not the only source of knowledge, but students can also be used 
as information providers (Muhtar & Dallyono, 2020). In the learning process, 
a teacher must understand his/her position, understand the nature of teaching 
and its application. Good teaching will produce good output too. This is similar 
in teaching children with autism. Although they have limitations, it is expected 
that the appropriate methods and strategies can make them have the expected 
competence. The basic competencies desired in this research are specifically 
students’ abilities to read, write, and perform routine worship activities such as 
prayer. This was confirmed by one of the teachers in recounting their experiences 
during the interview, “After the morning greetings, students perform the dhuha 
prayer in congregation. Students are guided in prayer, because students still 
have not memorized the order of ablution. I also guide students in praying. 
Sometimes the students just move around and we read prayers to God. They 
are enthusiastic about this routine. After prayers we read the Quran together.”.
Implementation of Islamic religious learning  
strategies in children with autism
Several stages need to be done before the implementation of learning. 
These stages include planning, implementation, and evaluation of learning. 
Planning begins with selecting teachers who have the potential to teach in 
inclusive classes. Teachers, who have competence in teaching, can provide 
effective teaching (Roose et al., 2019). Based on the results of the interview two 
teachers explained that “There are only two teachers here who are graduates of 
special inclusive schools namely me NH and SF. Nevertheless, other teachers, 
although not special graduates have long experience because they often 
attend training, workshops, and the like. Usually, those who have participated 
in training and workshops will get a certificate of teaching competence for 
children with developmental delays”.
The explanation implies that among teachers who work in inclusive 
schools, two people are graduates of tertiary institutions majoring in special 
education, and the rest are not special education graduates. However, all of them 
can teach by meeting the minimum standard requirements. In the next planning 
stage, teachers will usually modify the existing curriculum to make it suitable 
and appropriate for students who have limitations. This is because the ability of 
each child is different. Planning in this stage will also affect the methods that 
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will be used when the learning process takes place. Another tool that needs 
to be prepared in planning is a special record of the progress of each child in 
the form of an IEP (Individualized Education Program), which is an individual 
learning program used for each student they support. Teachers are required to 
understand the characteristics of the students they support, making it easier to 
provide learning with regard to the characteristics of these students.
Learning media are also included in the planning list. In general, the 
media used to educate children with autism are images or visuals. The teacher 
prepares the media that will be used in the learning process in the form of 
drawings, learning books, paper media, and colored pencils (usually to color 
the images related to the theme) and present real examples of the themes to 
be discussed. This is consistent with the explanation of one of the teachers 
who said that “Teachers here usually have their methods of teaching. Some 
prepare drawing books, colored paper, colored pencils, and others. Some make 
interesting toys. This is intended to attract the attention of children because 
usually, they tend to have low concentration power”. Based on observations, 
in teaching certain themes such as commendable moral themes, the teacher 
prepares a picture of a child helping parents, and then students are asked to 
color the drawing with colored pencils that are deliberately not yet sharpened. 
The teacher then directs the students to sharpen the colored pencils so that they 
can be used for coloring. In the end, the teacher asks students to throw away the 
pencil sharpener in the trash.
Teachers who teach in special schools are required to independently make 
props in strengthening learning strategies. The teacher will make media that can 
be seen, touched, or even practiced by students. The existence of this teaching aid 
is very helpful for teachers in explaining the material to children. After that, the 
teacher explains that what the students have done is an example of good behavior. 
Religious learning is closely related to communication, especially intrapersonal 
communication. Intrapersonal communication in learning is directed at children’s 
communication with God. The application of intrapersonal communication 
in inclusive schools is in the form of prayer, worship, and self-introspection. 
Islamic religion teachers every day invite students to communicate with the 
creatorby conducting Dhuha prayer before the start of learning. Furthermore, 
some teachers participate in conducting the Dhuha prayer and others guide their 
students in the implementation of the Dhuha prayer. As is known, children with 
autism must always be given guidance, direction, and examples. This practice 
is indirectly used at the same time to instill character education and form good 
morals for students. The habit that is carried out routinely turns out to foster the 
ability of children in terms of worship.
This was acknowledged by one of the religious teachers who explained 
the condition of the children “Even children go to the mosque on their initiative 
without instructions from the teacher. However, many have not been able to 
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carry out the Dhuha prayer correctly. Sometimes, we deliberately want to see 
how sensitive they are, so we deliberately do not give guidance. Then after they 
go to the mosque, we are happy they have a good initiative and we go to the 
mosque in part to guide the prayers in part to pray with the children. They have 
even been able to become priests, with the abilities they have”. Another teacher 
added, “Students are still guided in praying, but they only follow the prayer 
movements that I do. Even so, students like the routine they do together with 
the teachers.”.
Before the learning process begins, students are accustomed to praying. 
After praying, the students then read the Iqra’ according to their respective levels. 
Iqra reading ‘also still needs to be guided by the teacher, usually by writing 
Hijaiyah letters on large paper. In the implementation of learning, there are two 
general stages carried out. First, students are asked to read and write and then the 
teacher explains. In the reading process, students are given a book that contains 
certain material with regard to the theme to be discussed and then asked to read 
it. The teacher will read for students who are not fluent in reading, as shown in 
the results of observations made by the researchers in Figure 2 below.
Figure 2
Autistic Students Reading Iqra (Documentation at SLB BA Yogyakarta)
Note. There is consent between SLB BA Yogyakarta, students, and parents to publish the photo.
After the reading activity, it is proceeded with writing the material that 
has been read in a special notebook prepared by the teacher for each student. The 
goal is for the students to memorize the material that has been read. Generally, 
the writing process takes quite a long time, so progress in this ability is usually 
a bit slower than expected. This  is possibly because students have to do two 
things - remember the letters and write them, while their ability to do that is 
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limited. After finishing writing, the teacher’s role begins. The teacher explains 
the material that has been read and written by students. The explanation also 
lasts quite a long time, because very simple language must be used so as to be 
understood by students, as shown in the results of observations made by the 
researchers in Figure 3 below.
Figure 3
The Process of Explaining Islamic Religious Materials 
(Documentation at SLB KY Yogyakarta)
Note. There is consent between SLB KY Yogyakarta, students, and parents to publish the photo.
In the second learning process, after reading, writing, and explaining, 
there is a repetition of material. In the observations made, before learning a 
new theme, the teacher repeats previously learnt religious material. This is 
done by asking questions related to past themes. If the students can answer 
the questions, it means they understand and remember the past material. If the 
students are not able to answer the given questions, then learning a new theme 
will not be implemented, but will be replaced to repeat the material from the 
last meeting. One indicator of the success of learning can be seen in the Dhuha 
prayer activities, where students can carry out the Dhuha prayer at the usual 
time without getting directions or instructions. At the evaluation stage, , tests 
are conducted in the form of questions and answers to determine the level of 
students’ understanding of the material. The questions and answers refer to the 
material that has been studied. In asking questions, the teacher must use simple 
and not convoluted question words, for example, “Let me ask, what did you 
read?”. The question must also be asked with expressions and body gestures 
that make students remember what was learned. The self-introspection session 
was also conducted as a form of learning evaluation.
At the time of observation, several incidents were found, for example 
when a student borrowed stationery from his friend and then returned it without 
saying thanks, the teacher immediately seated the student and gave advice 
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related to the courtesy of borrowing other people’s things simply. “Did you 
borrow your friend’s eraser? Did you say thank you yet? Earlier your writing 
was wrong, after that you borrowed your friend’s eraser, now the writing is 
correct. What should you do?”. Positive responses from students include 
looking down as if evaluating themselves. Although it looks simple, for children 
with autism this is a good achievement and is one of the indicators of religious 
education learning. Based on the explanation of the research results above, there 
are still several weaknesses related to the media used in the implementation 
of learning in special schools. Now the teachers independently make simple 
teaching aids. This is of course a serious problem for the future, because with 
the improvement in technology, a visual aid can be made in the form of an 
audio-visual program application that can be displayed and practiced optimally. 
There are several suggestions for developing religious learning methods for 
children with autism in the future, regarding the provision of more complete 
audio-visual media which will make it easier to provide learning materials. This 
media can be in the form of an application that can be used by all teachers who 
teach children with autism (Brodhead et al., 2018). In addition, teachers also 
need to be equipped with more skills in the use of instructional media either 
through training or workshops.
Supporting and constraint factors of Islamic religious  
learning in children with autism
The implementation of learning in schools certainly cannot be separated 
from many factors, both those that support success or which become obstacles 
in its implementation. The main supporting factor in learning Islam in children 
with autism in inclusive schools is the availability of teachers who already have 
minimum service standards. These competent teachers with all their abilities 
in the pedagogical, personal, social, and professional aspects can provide 
materials and practices that are appropriate or close to the expected curriculum. 
According to information from experienced teachers, “A teacher should ideally 
be able to do everything, both to teach the material, and be an example for 
students. My principle in teaching students is to know their abilities so that they 
can determine teaching strategies in optimizing students’ abilities”. The teacher 
factor is the main factor in supporting the success of the learning implementation, 
especially religious education materials for children with autism.
Other teacher teaching experiences show, “The professionalism of 
teachers in our school is still below standard. This is because not all teachers 
have the ability to teach students in inclusive schools”. In theory, many experts 
have agreed that a child with autism has a disorder in the brain. The occurrence 
of these disorders causes children to be less sensitive to the environment and 
absorbed in their world. According to Sathyanesan and others (Sathyanesan 
et al., 2019) abnormalities in the head organs, especially the cerebellum will 
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influence sensory processes, memory, thinking, learning, language, and 
attention processes. Thus, the main factor inhibiting the learning process in 
children with autism is the limited ability of the child itself. The existence of 
these limitations then causes children with autism to lack focus. The teacher 
must have a strategy to be able to make children with autism focus on learning. 
Teachers use a unique strategy so that their students can focus on learning. If 
the strategy used by one teacher is applied to other students, it will not have any 
effect. Therefore, it can be concluded that the student will obey the command 
if he/she already knows who the other person is and matches the strategy used.
In addition to the supporting factors, the implementation of learning in 
special schools also has inhibiting factors. According to the research results, 
several inhibiting factors arise, namely the lack of adequate equipment, limited 
use of technology as part of the learning media, and the lack of in-depth 
knowledge of special learning strategies in special schools. Communication 
can also be an obstacle in the implementation of learning in autistic students. 
Based on the experience of the teachers, learning with classical models or group 
learning is not effective. This is due to the variety of abilities of each student, and 
also the variety of ways to communicate. Some students initially focus and then 
get bored, while some are preoccupied with their world, running and laughing 
without caring about learning. This opinion is supported by the teacher’s 
statement in the interview that, “Children with autism tend to have different 
behaviors, they have difficulty communicating and interacting, so teachers 
must be able to follow their desires in the form of mentoring and continue to 
carry out communication so as not to lose focus”. The communication model in 
learning in children with autism looks a little complicated because most children 
with autism are slow in their speech and language development. Sometimes the 
ability to speak is developed in  children with autism, however, they are not able 
to apply it to communicate and interact with others. 
The communication model that is suitable for children with autism is 
presenting real examples in the learning process. That is because children with 
autism cannot understand something abstract or unclear. Therefore, almost all 
teachers who teach children with autism always present a real example in every 
learning material. An effective communication model for children with autism is 
exclusively and intensively done. Exclusive means that communication is carried 
out specifically, where the teacher and students are in the same room and do not 
involve many parties. Whereas intensive means that the communication carried 
out in learning for children with autism must be repeated. Repeating the material 
that has been delivered will make students understand better, but of course, they 
must use interesting methods so that the communicant does not feel bored. This 
is where the role of a special teacher for children with autism is seen.
Two-way communication with a face-to-face model is where one teacher 
only communicates with one or two students. This is done so that the material 
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delivered is easier to understand. Factors that inhibit further learning externally 
are the lack of school facilities (media) in learning. In inclusive schools, 
adequate facilities are needed to support the success of the learning process. In 
the inclusive school that were the subject of this research, the facilities were not 
yet widely available, but teachers usually had the creativity to get around this 
deficiency. For example, the teacher uses direct practice in religious learning 
material. However, more complete facilities and supported by teacher creativity 
would make learning more successful. In general, there are supporting and 
inhibiting factors in the process of learning religion for children with autism. 
Among the supporting factors is the competence of the teacher to use interesting 
learning methods through drawing and coloring media as well as to provide 
intense reading practice to children with autism (Chung & Ghinea, 2020). On 
the other hand, some problems arise because the teachers have to prepare the 
material by themselves with regard to what should be taught. Not all teachers 
have competence in terms of creativity and innovation in making learning 
media (Festiyed & Iswari, 2018).
Research limitations
Many limitations exist in this study. Among the limitations experienced 
by the researchers is the number of participants due to the unwillingness of the 
prospective participants related to privacy. Future participants can also include 
students, parents of students, or the surrounding community. The instruments 
used have not obtained detailed information that can explain the results from 
other perspectives. To obtain more complete data, observations can be further 
developed in the forms of observation and length of observation.
Conclusions and recommendations
Based on the results of the research, it can be concluded that the strategy 
and implementation of religious learning in inclusive schools is going well. This 
is evident from several indicators of student success in absorbing and receiving 
the subject matter. The ability of students to read the letters of the Al-Qur’an can 
already be achieved. Students also already have writing skills, although not as 
expected. The habit of performing prayers has also been ingrained in the hearts 
of children with autism, so they already have good habits in worshiping, for 
example performing Dhuha Prayers. With regard to specific themes based on 
teachers’ experience, there are several stages in the strategy and application of 
religious learning for children with autism, namely planning, implementation, 
and evaluation of learning outcomes.
The results also show that in the implementation of learning, two-way 
communication strategies, adequate experience, teaching skills, creativity, and 
teacher innovation skills are competencies that teachers must have, especially in 
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inclusive schools. This competency component is important for teachers before 
entering inclusive schools. The success of character education, especially for 
children with autism, requires strong collaboration within the environment, 
namely schools and teachers. School policies can take the form of curriculum, 
infrastructure, and facilities.
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